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analysis) » DUR#ESC9E (2012) ~ Braun Bd Clarke (2006 ) i Hi A = B0 #rik
(thematic analysis) METTERIAVIEBIEL MY « BRIITHITR - B ERER
B ERRFE AR o ZEE AR 0 A0 - IFEFE Ty Ca (caregiver) ~ 4545y

C(children) ~ #E R L (librarian) - S5 REF BIREEIROR, - BISRCBRR ISR
TisUHETTH B - R A LR TR T RGOSR B 23 - DURAE R o SO A8

FEER - B ELVIGHRTS - ARIEIIER R AT [ 5 A Z B TR
R T AR WIS DU B ERE - B3 E BRI I R - a0 - IR
ARRC sk TRy - BGE T - IRREE AR _ H B 178 FOREER T
1-Cal_2 : 5 ; FHH IR U - SeE v he- St S RO _H#
T8 MEREBTA1-S1_2 ¢ 5 5 fE BFERRCEkIRIS =0y - k7R - 88
Bimaf_HHC: T8 AUREBR SR -L1_2 1 5 Bl sk Rmvam s 7 =0
Fo - BISACERER - SUFEBRSR - REEwRIE - AROREH =K 0-Al-Cal -
ARIE T RE M1 - Y S 4 o 3 R B R S RE P A o [T A Wk B FL E 2
T DT EE R R A AR R AR R 2 AR BRI G E 2 R -
W E o) iaimts - BB AR T RIS ED ) o FRE R A
BLAH SERUARAS - AR R - flan - T BEcCR > TAENE T E S T EER
WCERELH) o RBABDITE - DUEFHEHE R 25535 & H5HR
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WA BT - PUT e/ NI i e e 35 B A s B R L 3 2 L e
FoBl - EZEHERIRIER T FE L e afER L F0E ) fysEpERe -
SeRl BB BR 1% o WISt E A Rt T E iy - RIS TR R -

(8) BF5E(E P A

AR LSk i i F R i) WAERHFRTR 48 /NRF IR B 7 BB 8% 32 3 HIBR
it - BEAETERREAE DUSC BRI ISR SR B AN - MRS B TR
ARG - [Ah - AWPTeR = fatalask - TEERGES - SRS
BAEE B =i S8R - DEES AR — I rvEaE e - s
[T SRAEIE RS 2 DRI AR EA R ZERIEE - &% - AN
FEPFE AR EIENE - AN —RRAVERDEE TR - DR ZAE TRt
BRI EE HEE S (RO A PHE -

P9~ WEFERT R

() B B RIS Sl 22l S e T B R R TS BB AR Y €
ARHIT ST 2% B I 3 s 4 4l e 22 Bl 5 B B R S R B I e s R AR DL
Bt BRI AR B T B e 3 A O I R B ARBEACHH
selEE At B S B AR ¢ BEAEE - BT - FE - gl
(2HEK6) -
k6 BHEAACAKLBIIAFE
SPRTER SR k0 ES (%)

PP 23 54.76
S5 12 28.57
FE 5 11.90
LGRS 5 11.90

1. BE%E

54.76% HOEREE LIRS 15 G (1 22 B[] 5 AR R O Bl - B =B ey 5d
SB[ E AR - S ARTES BB RE R - DU B 5 — R 22 R
TR E) - —EPEEER SR EE S R RGE S tha iR e B e 4
SARIERERIT T Ry - ERFRYEEIES 5L -

EEE AN IR R R TR B 2 B - TSes S A 1 e
F LY i 2 BER R IR BRI - S A E B AR | (O-A3-Ca7 » O-Ad-
Ca8 » 0-A4-Cal0) » BUEEYGATEH OIS (0-A4-Ca22) : T FHEF &R
# 5 (I-Cal5_2 : 13) « MCEHBEIEIEEBIIAC R » tLEHBeEREEE L)
CHYIEF - EL 5 DB Z2 R - Rt ] DA B gy i o2 eIy AL B R -
THREREEE  BHETHYMFE S REERTRERNE 2(1-S4.2:11) -
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A At n R S AR S B P & B Sl — R RS
HEAVEESE T R HFE ) (1-Cal0_2 : 12) - WEEHIR TR 5 — ik
Hzhh o ey BRI S BB - A R Sl — e )
TERE » WREEGAERGIE » MY EDIRGESETTR - the RN
HHES - WREE v LIS SR 5 (O-A1-Cal) : " K& H At — e o
FoRKEEAE—RERBEREN  HERMb—#E, (I-Ca37_2:8) -

2. E]|E

28.57% WIIFGEE LS5 BIE 2 B E S AR RS E) - SEE RS2
B[] 25 R S OSSO S B SR A 2= o (S B AR R R -
SFEIEAEY) S 2 E E AR SR - SR T R E - (B S
AR S - SRS AONIGES - Y5 LIS 2 B TS
B SREET

WF5e 35 2 B ER NS5 81 5 A (R IR RE 3 & 5 4 S AR 70 15 Bl & S T HERY A7
B RSB A 2 B P - 5 E) (0-A5-Cal7 » O-A5-Cl8a -~
O-A5-C18b) : "HR{FI &R MM ER DA KL E—# » REXFREZEHL
(I-Cal7_2:17) "N R AWM E - KRE—#, (1-Ca31_2 : 12) - [MIFEHETEHR
BTGB » EnERAAE RGN S - B SARFFIERE - WEHCHE 18T
B (0-A2-Ca2) » BEREiE T gAML, (I-Call_2: 17) ;" B WA
ZF—#E | (1-Ca27_2: 13) - ILEEHMERE » 5Bl E O IRES S EM
BTGB &% - ARFRYTEIHEIE 4 52 BRI G BN S B 5An9TT Ry » &
R R Y 5L 2 BRI TR EINIRYL (O-A2-Ca2) : T REE KR T AE N E
fTA iy R & 4 (1-Cal9_2 : 17) »

FSEIE AEREEET R - GISAEARFEINERERS R - EEELDARFE
LY 63 S BASICRTE B o h 50 3 6 R EMR RIS By - Sh5LE E CARTETS
Bl o L) S EE A 2 B AR BB AR o 1 e R R SRR
FIEEIZEM P3RBT A E&FE ) (1-Ca21.2:26) -

SEIE ARIRGES - K S ER Ry A i 255 gl m e - H
FE AR ALY 5 n] L R 2 B e 2 B AR R S B MG 0T - A EE
MRS

HAMBAE L4y 7l - AR EHs R —BIE o RBEMT IR

BB E  ZFWEMTIULE R - (1-Ca2_2 ¢ 18)

3.FFE

11.90% KI5 DL 5 A 2 Bl S G AR ) - SR EIREY)
5 22 B[] 35 BH RSOOSR B - A AL 2 AR E) - S5
HABREATES) - SO AR G EERFE G B TR EERAT - 2 BEEE
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FEREL ~ Bk

YA 2 AR EIR R - IS SRR A AL B T (0-A2-
Ca3) EHCWE " RREFEEE 1(1-Ca26_2 : 8) » BB HEUARAE
TR BN TEIMMEERET (O-A2-Cal3) - WFIe B ERE ATORES - &
WA —EMER—E - SERBCEEEIAREERELL LES T e
REE-T - BEE-TFHL(I-Ca31_2:10): " KT EFFHRAIEETE
Z 1 (1-Ca33_2 : 11) - SR IEE S 1EY) 5t 2 R FH A AR S g -
SHEYHEEE - REESY RN ERE T REEFR L HAMMINEE
(I-Ca28_2: 15) - FEfFHEMEMNIRES Y S HERKESEIAMN - WAgT
W 52 EE BT Y LU SN S T Ry o

HRPRIE R E A A RS G - MR R B R — R E iR AIRE
f > AR DUE H AL TSR E S FIE R B ERS  NF
TRGEANIRE LB 2B T TR R - SRt — R E - Rt
P ATWE  FRETEEE ) (1-Ca20_2 : 25) - WEYHATFENEEE -
Fir ARGRE S 28 5 H A TE AR Y S B A " s KRB > FT L E I
PR o R R - BRI R — 2§ ) (1-Ca20_2:28) -

4.1651&

11.90% HYNEGES LIRS |45 14t 22 B[] 35 AE 3R O Bl - $55 [ Ry ik
BEIREY) S 2 R E RSB - SRl 2B A B EGiER o [RIRFE
GHCEY AN T A B B 2 BT, - T E Y RS EE B BT
fAIRIRERE - WSS Eia TR - (RS n] DIRA A BR S S B -

85 [ A TR IR S B R A TR RIS S RN - @t i) 5
BMFRE (0-A4-Ca8) " 2 A& - esBt®F , (1-Ca7_2:16) ;" &M
MEFEEZMN  RAEVRAFERTRMAE  eRMGARBRREFRETF (I-
Ca8_2 : 14) » BUZadilsh i b EDulse ~ BlERiCHE A H) - 5 55l &
HHAMIRIRE (O-A4-Ca8) »

B AR A S TR B B BT AT R RERE - Fla0 - SRR RS
i~ MMERETRAEFEER - 59 [ EEARFGE S SR Y S RVEER] » Y5
IR H R B TR T A R R R E T REA LR - BT
BHEFEINEMA - FAMITUBANKFE Y, (I-Cal2 2:21) -

O AL EE RS B A S PR R R R

ECRR (2nd edition) HEH{EHISHINI SIS AR TERS 2 LIRERSE - AR FHET ~ HE
BT T FRAREIR S BT - TATTZeA 42 1
10 RERCIE T 4 B EUNRI AR (2 R T) ROBIERER - L S AR
AT BB )5 R TR R

p=1}
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7 BRERHHRATHREFROA®
o ) B E S e

SR gER EoOK R Btk R Eak
(X% (%) (RE) (%) (XRE) (%)

IFEFE 41 9761 10 100 3 75

=g vilE 40  95.23 10 100 4 100

Al 34 8095 8 80 4 100

FEET RN 34 8095 8 80 2 50

TEEREIRIS:, 26 61.90 8 80 2 50

AT 11 26.19 4 40 1 25
1. ABRE

97.61% HINRFEE ~ AT RIS EEE B 75% HIEE B F8 R 4 5 v] DA Il FEH A
WMCRIGEN T - BB R RS OB - B DU B A SR RGE R
AES) » HEMREATSCRAIRE R AT

B R R R B — (AR R B R IR B AR - AR o R
REHDNRERBETILRY - TRREFNEH - BELNINEETE
El%& 5 (1-S8_1: 15) > ArAG (e S B Foin A B2 %)) 5L A B IREN - (L)
SABATIRAT - BUe kg A E Fr g PR ST S (O-AT) -

HREH et Ty i 5t Bl A i R A )5 218 - AE ] DL AR S 52
oo R DRSS TIERRE S T P TR BT RE B AT EEN
(I-Ca6_2 : 17) > B MMA SR BN FE - Y 5] e BIh A E S
P EEIE BN T B IR A8 - IR S T R E W
FoORFEUHAEMBE RERACDHME TR, (1-S10_1:17): " &
B Wk BB HW RANMESEET LA e BERE (I
Cad42 2 :11)-

B BB IS B - AR B SR LB S SR LIRE
FoEJEHEE - HEGRA RGP ORRES - R TR ORESRE
P IBERERE T 2R FAE - RADMREE ) (I-L1_L 2 34) - Riith A
AR EHCARLIHEEIATA - WA IAGGEHESE) - LA FHERL
FRENIRLEAR > r] OB B AI S CIREZGE T E AR R 2 2K FWE T
B B EHATRELFHAAERAF N TR, (1-L2.1:30) ¢

WS PSRRI AR ANES - HT e BRI E T
A AR RS - WRE RS BIARTERS (2020) - AWTFCHERIRER LD
SUEATEREE T - R E O ERRE AN AT T B AT - #Ek]
DRI S A TRIBETT » ARSI SR 3R RE

BT RRRAET R BT RAM G > U RREAEFNEZT > WEX

RERNE L — DR B 7T R B —B - (1-S5_1 : 33)
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TS SIS EE I ETEENEN S T - SH SRR A S 4
T TIShSERTRIMR A A F AT REE A A AR R B SUEER BRI EI T E W R E
MANAEE T RMBBET 240 E#  EXTZRMAS—  FAEAZX
WEKE - gk, (1-Ca26.2 1 11) -

2. EEME

95.23% HIIREEE ~ FTE YA S B AR BB BR R 4o 5 mT DA el 38 B A6
R ERELE RARL - AN S SR B RS EAE 2
Al - BB AR R S ~ iR SR AETEEH -

R 25 1 S 5 P SR ] 5 B B M SR B R A - AR L G R I T
FREER & - FREET R Y S B ERnI S B D B = 8GE - Frbigr e il
BN GERE <IN EEERREG RSN T REGEE T AR R SES
W K EeSpEk T, (1-Cal4 2:16) -

TrEE T SR E AR L KR A E - flan - AR5
B e R AR TR

BELMESKRES  CHE—EEH  RAGEMEBINRTF AN

BHH AN EEEL  BHEEEH—  BWARWDNIKEELERA - (1-

Cal3_3:11)

DUR S 2 B R i B 5 2 BB - BB AR T RF - Al -
BT WE2mEgE R AREFARD > ZBLHTU, - (1-Cadl_2:
36)

BT S - EEAE SRS DGR B R T BT - 85
AR E RS o TR S R Sh S n] DU IR 2 B [ A AR A R I B - SRR
H 1% 2r B I s A 35

EHRERAF Y TURMMrEERHERSE  TOUYD  REKE

HEREtk  MERBFERE—EEBEATE - (1-Ca38_2:28)

3.5

80.95% HINREES ~ 80% MIARI R BT A HIEE B R4 Sl E 2 Bl S
B - ] DUEEARIN ST LT o AR AR T PR .

W0 R dS B A AR SR B TR R - IR TR A E T
EH - SRS SRR EIS - TR R T GEAME M A B T DIY
—&RFF o A—REKRIL T, (1-Ca32_2 : 37) - HRIBIFICHERVEIE - Bl
FE R ARNSMHENGEE - WES SRR A TR o Y SR
HIRGA T Pl R ELER T SE (O-A6) -

it R 4 SO AE BRI PE B - BR T AR ARG 82 o) -
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BISE GBS - I HESEEE v DR S ORISR T R
FTREEFINRBHARS - L/ A RERNAFERR ;) (1-Ca25_2:26) - %)
S R] DUz E R R R B I I E ORI s R o B RERERE AR T
PRI LIS YIen 4t T 288 - Rp a3 > T URRR L WAE ) (I-
Ca37.2:18)-

4. FEERHN

80.95% IMIEFEE ~ 80% MARINEEH L 50% AR B » P8 (E A i s
b o S S S E A B SRS R S SR EE S - B R SR S
Hing: - DUMZESISARIENS: - BEHELSABRE S AYREA] - Y SLRE T - PR
FIEFER - AR SCERE - ERFIRAER (S - REH - 2020) -
o RGP B SRR AN R EAENHE - BRI - Y5AE
EIAREREE N IR R a8 -

TEE SR SR - RSB E R E S e A E Bl
HERS - LS DR Rr ek g TR EE Y IR R
RGN LK - BAAR ) (1-Ca6_2 : 22) » BT LU B e B b )
SUEEERRAIZAN - SRS e A R R S R Y E SR B R

thehe o FHENEAXREENER - i@ W EW B REHK - BN

R @ i E B A% o (1-Call_2 : 27)

e 5 By ER R SORIS SRS ) - AR IEIEE - TR sSUEs
GBI - SRCRE S RITE A RS TR - B0 - SRS EIAL > E
S I {EliER B R B - Sk P RYRISE 7 — PRV ER » sl e iR e
(O-Al) » BT GENGE B LA - Y5 AT DS B E By A E)
R BRI (0-A4) o S 5AAEEF AR EEE - v LUE SRR
ERNE T =

BEXWHE MM EBRT—LUBTANET e EEEF - K%

BELHHR > FRFE—#le# o (1-Ca8 2:20)

5. SR ENRI &

61.90% MIIEES ~ 80% MARIEEHEL 50% HIEE B Rk 4h 5 vl DI TG
BB ERIRREIR S - REE RN (PRI -

R 5 A 2 2 B [ 2 A B B S TS B AR B i i - BRI B R R B AR
B > @EEH (0-A3 ~ 0-A4) > GRMEHENEIEE (0-Al1 -~ 0-A2) EE
G MEEEANEES (O-AS) - WREE A LIRS AR EHI o 283 e 2R
EEE - REE BN HRRNERE TR e BEL HEREFE
R MESE ) (1-Cad2 2:25)
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6. Fe

26.19% [MIEFEE ~ 40% HIETHR R E L 25% M BE B3R Ryt RS B T LUE B
ISR T - AETIIEF S sGE ik -

AL R E AR - O R T ARG A i i e R 2 B Rl AAE
fAH (0-Al1 ~ 0-A2 ~ O-A7 ~ O-A8 ~ 0-A10) « (%54 LA B S E I
E o BEEAT SRR T - AR AR AR R 5a

EALE  RUHNEZBELMHARLES - LENILRELE - £

27 MR EF AT o (1-S1.2: 21)
CRE A BT F B J (1-Ca7_1 ¢ 24) - MIALEBIHCR
AR S T BT T - FTLL A RS - fE SR
L+ WU R IIAR (0-AS) 1T &% » KB, (1-852 :
6) - AR hER RS SAE BRI B T USRS 7 T FF 4R - Tl
FEK A b (1-Cad1_2:20); T EAVES K - i - BB
EBET - REEEEELRS HOTEEED ) (1-Cal9_2:24) « —HY)
SR B + M AR ST B A — YT -

BREEZEHZER P - HEGEHERRREHHHRT > TR EE
GTWFRAET %4  MEHHKENHEERTEEFHERERE - A
VLI 34K 4 A Bt =38 F o (1-Ca39_2 : 25)

T~ WESERS AT G

AT S I 22 B AR AR R B REEE A ] - B AT
AU - QURE  SFEIE -~ DR - REAEEEEEEH (FIFHE 0 2005 ;5 Clark, 2017,
Howard & Wallace, 2016; Reese et al., 2010 ) o JE{LlHl - AFFZEAR IS IEEE RS [F 4
B ) e 5 B 22 B AR R T B I R A A R - SRR Ry« RS PEE ~ 55
B FRE BT - ATTRER BB - rEbE e A REES - e
e E— IR R - I REE TR RS RS 5l 58— B - WD
BT ERRAR - DURIEEREEBIR g - n] DALl 5o A A rY A AR
P IE4M Stavans B Goldzweig (2008 ) FUIHSE » B/ ACRERIIRGEE S FE R i 0T LA
FEHELY) 5l —EE R R B RRAE T - SERERIEEEEE - I HEREY Y
AR o Clark(2017) 28555 B PR R Ry 2 BRSNS BN A SR L -
WEEENET WL N 2B EEE) - B e Bl dnR ] - (H2 » 1
Aoz 558 E AER B - HEERR Ry - FEEET RS 5AAE L4 5l B B
W DHGIRSD ST, - WSS A T DU ] BRI TS B - Y Gl 2
B H — PSR A B - AP FEE A TR [ AT REES - Rt
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FHEITERWEAY AR - EREEAGIARKEED - BAFEENHNE
ITHIE - EEEZEAE TR - BE - 6F 0 A EFEREEP LR
SRR BRI RE 2 A E A A R SRRy - SR A SUREE (RS [
FHARIN IR (Howard & Wallace, 2016 ) RRHCEZFERI IR (Reese et al.,
2010) » AWFFEERA RS [H AR RS - AT RER B - iEiEn & A
OrRGES - HEYSHAIDHERRS [T - R AR SCETEE) - BREIRER - iR
R EBORDUE RIS 5y » EET &5 YR T20  fERg SRy
BRHRIRIEZE - S350 - IS AR R AR - ATRES 2 HLBL Y Sd IR £R
NEMAZERE » R AR E RO R GHBE R R EHER A8 - #ioR
BF St Sl AR B R iy A R LB 4 S r B AR AT BHERR R 1 -

WESURRBE TS ST DUE &R ~ 08 ~ 3~ 5~ 3o ST NEFINEE R
# (Campana, Mills, Capps, et al., 2016 ) o KIFFERITHSSREE R - AR S
HIHENEE N8 > 3~ DoVUEEBEE SRS RN E AR R - Y5
102 Bl FH A AR NS B RSB TR A LR R R - M E - Y5E e
F o BICEEE - B EEN A EERE - DUGRREE R S E ) (Fan ¢
THEINE ~ FHREE) - MINE AR S o SR EFEI R P e R R
Al o BRI TR B EE - UYL FEREZHET] - M Riley B2 Burrell
(2007) AURFFERE IR » HAMZEERET - S5 e EcRrEiE - BB T
IS ERBCRRET) -

ECRR (2nd edition ) K5 SRR E 25 R ) 5o AE A B2 i HE ELfidit & e
B Bl ot i R - R 0 — R ER Ok ey AL ~ i) MR EE (RSB -
W)~ NAFE (BRI E-ER SR ) ~ &/ B (A RRE R - H
RILEEST 5 Ghoting, 2011) « #R[f » ARWIFEHE BT RARR BRI H A%
FEHPNEY R AE  AE  ihe R S - i ARTEER - BT
FHRHER 95.23% W IRGEES ~ EliRicE HEaE BalF RS RS ESE T U E
BI%) e BT RS o [RIRF AP EZESE E (2010) BURFSE » S5 T DATERR A SR
B g AR VE AR o BIA0 : PRTFRVE M  ALRRBRURES: -

LA ARBFFEE B L SRR SRR AN B G R ETS W RIEERAR R © 7
HEEARNCEETEE T o BRI TS 15 DURE B a0 BT
WGBS ERE R o 5T DU R P B A S A e - ROy 2
B ] 25 R A ACES B+ S S e DAE— A BN RE F AR o AGREST PR
MO 72 22 - PRERENR e AT e nY B H e iR R E B - RH PR
Tk - wE s FENES T - BIREDURFE M EFE - fiAReutzel
% (1989) R AL AECEREAE T - SRS v DU H TS RE S IE 7
Ml LS R A E TR S RINEFFEL 1) » RS G R R R 2 B AN
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Fekn R o BLH A P HRER SRR - SAR TP B AR R TS B R
BABFERAL - KRR AR (AR H S R INE - FTLLSI 5
A #E ] DHE RS T EST - SERRTHIRIR -

AWFFELURREE AVBIR R £ - PRET S 5E 0 1122 B [ 5 R R R TR B
HEERERRAZE - WA H 12 DY) 5L & R b Fe S iR R Sk
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"B T EREE L BTIES 1 o Hr o S B BERE I EH I LEATR
FIRy40.47% » MBS B B RERR RSB - K RgEE S i iR
FrEngtE - Ag SRS EEEGE) - K2 BRI — R 5SRO -
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ERE > DURAEATS T ATE R Y -

BN - ZEURHIEIIGGEL FOR - BT [RILh 5 2 B e A A R )
B RIS S R IIRE RS 3R 8 - AR e AR 22 B0y 2 8 35 A 3 i SRS B
FHE S o DISRASURRERE RERGE - B R
B R R - REERRA SRR AL EERERR Y - B - AR
BT SRR BRI e B AL B 5 2R E ECRR (2nd edition) fiTE
BN - A kAR - nEeR AT R - AR SR AR
e 2 B A SR B > AP E TR R B [ B AR R B R BRI TR - B
W) S R R R SRRV EE -

AWFFRREE AR A e [ 2 B R R TR B IR A A S B AR - DL
RPN 5 PR SR T SRR+ [RIFRY - Bl A ] DABE (1 B L R R SR B A
SRR RS - DU T R 2 Bl B TR E R TR B RIRE A ~ AR
HXRE © AW R ER BB s T Bahaat - DU L@ R R AR
R IR R B S S BRSO - DRSS LR 2
A DR TR e 3 R R IR i o DU AL 2R 0% e 35 A Al SR T 4
FERBERRNPE - BRAEHE - TR ERREITRR - 550 - R
SR FEIR AT AT A R TR SR B B - IR AR s Y
PORPRIEE TG BY - Bl SR PR R B SRS BB 0% - DUSE SR AR 8 S f
ARSI B S PR R SRR R
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HOF AN BB AR M3 R AR B AL B T 63t & (2010) © https://epaper.edu.tw/files/

topical/4 17 FE KB R-2-#0F ell f1E fog Bl el /e B Ml B A 8990 11 8% E 38 SChilt pdlf

BRKE (2006 ) o 233l FAH B S SABRE — DL T Bookstart BIFTHEAAE | SEB R - 23k
s B F AR AR 0 24(1) 0 97-101 ©

BRARAT ~ SREEAN ~ BRFSZF (2011) » ERERRTSI AR RAS SRR « TSGR T - #F
S FEERIR 0 42(3) 0 359-378 - https://doi.org/10.6251/BEP.20090723

BREEZ ~ REEA0(2013) « HEHEESCFHRS RN H R T R E - RF 2SR -
45(2) » 157-173 ~ https://doi.org/10.6251/BEP.20130304

BREEE (2012) o 18 Z4r 1 8820 SUMRFFAR 3 (B2 Bl ) o https://www.ntl.edu.tw/public/
Attachment/471418224100.pdf

HISZHE (2012) B AT ki sh R AE - BETE -

SIEF (2005) Bl IHREHERE THBIRA S B —1E (ERA A SRR - BERE
BRI © &b 2B EdEdEE 0 23(2) » 73- 79 o

PIE L - IR - RE - R (2013) o BT | B EG 5 YRR & PEAE
B JE B B B ] e R B AR o 2 F w2 SR 4R > 45(2) 0 221-240 - https://doi.
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Activities on Children’s Reading Literacy
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Abstract

This study aims to explore effects of children’s regular participation in public
library storytelling activities on their reading literacy development from
the perspectives of caregivers, storytellers, and librarians. This study was
qualitative in nature, taking place at four public libraries in Taichung that
regularly held storytelling activities. Interviews and observations were used for
data collection. Study participants included 42 caregivers, 10 storytellers, and
Sfour librarians. Results of this study show that roles that caregivers played in
accompanying children during library storytelling activities varied from high to
low levels of frequency, including: company, spectators, caregivers who waited,
and tutors. In addition, children’s early literacy skills (such as oral language,
phonological awareness, orthographic awareness, vocabulary, print awareness,
and background knowledge) were reported to improve through library
storytelling elements that included speaking, singing, reading, and playing.

Keywords: Public libraries, Storytelling, Reading literacy, Early literacy,
Qualitative research

SUMMARY

Introduction
Surrounding environments and experiences have played an important role
in promoting children’s development, and have impacts on children’s brain
development (National Reading Panel, 2000; National Scientific Council on the
Developing Child, 2007). Every child deserves an environment that promotes
his or her language development, and writing and reading abilities (Snow et
al., 1998). In communities, public libraries could provide equal services for
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motivating children’s creative learning, and could serve as educational centers
for developing early literacy skills of reading and writing (Acord, 2017). The
second edition of Early Child Ready to Read (ECRR), issued in 2011, advocates
supporting young children’s oral language, phonological awareness, letter
knowledge, vocabulary, print awareness, and background knowledge, through
five practical activities of speaking, singing, reading, writing, and playing; it also
addresses clearly how caregivers could support early literacy skills of reading and
writing in daily life (Ash & Meyers, 2009).

Most of the relevant studies on investigating the relationships between
public libraries and early literacy skills focus on viewpoints of librarians and
young children, but rarely address the perspective of caregivers. However,
caregivers have played an indispensable role in young children’s early literacy,
and many studies suggest parent-child shared reading helps develop early literacy
(Heath, 1983; Teale, 1986). In addition, storytellers and librarians also play an
important role, because storytellers lead the storytelling activities, and librarians
could work as bridges between storytelling activities and caregivers. Thus
in this study, through the perspective of caregivers, as well as viewpoints of
storytellers and librarians, the researchers investigated how regular participation
in public libraries’ storytelling activities has an impact on children’s early literacy
development.

Methodology

In this study, the qualitative approaches were adopted, with interviews as
the major approach of data collection, and observations as the assistive one. The
purposive sampling was used to recruit 42 caregivers, 10 storytellers and four
librarians from four public libraries in Taichung holding regular storytelling
activities in this study as the study subjects. Qualitative content analysis and
thematic analysis were adopted for data analysis in this study of investigating
the real situations of young children and caregivers participating in public
libraries’ storytelling activities, with the focus on the roles of caregivers when
accompanying young children to participate in storytelling activities of public
libraries, and the impacts of public libraries’ storytelling activities on young
children’s early literacy.

Results and Discussion
It was found in this study that the criteria with which caregivers used to
choose storytelling sessions included services provided by libraries, and themes
and contents of stories. Some caregivers reported that as long as their young
children did not reject libraries’ storytelling activities, they would take young
children to participate in those activities when time permitted; they even followed
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the sessions in which their young children’s favorite storytellers hosted. The
study results revealed the different roles of caregivers when accompanying young
children in public libraries’ storytelling activities, including company (54.76%),
spectators (28.57%), caregivers who waited (11.90%), and tutors (11.90%),
respectively. Caregivers who considered accompanying young children to
participate in storytelling activities and to follow storytellers’ instructions could
promote the parent-child relationships. Caregivers as spectators would observe
young children’s behaviors and reactions, but would not intervene in storytelling
activities; this type of caregivers expected that young children could learn to
be independent through participating in storytelling activities. Caregivers who
waited were a type of roles categorized and labeled by the researchers of this
study; caregivers who waited would neither intervene in storytelling activities
nor observe young children’s behaviors and reactions, and would just use their
smartphones, read books or borrow library books. Compared with the types of
caregivers reported in previous studies, including caregivers as guides (Howard
& Wallace, 2016) and caregivers as teachers (Reese et al., 2010), in this study,
caregivers as tutors were identified. Caregivers as tutors expected that with
appropriate instructions, young children would engage more in storytelling
activities and comprehend more easily the content of stories.

Furthermore, the results of this study revealed that through the designed
activities of public libraries’ storytelling, including speaking, singing, reading
and playing, young children would develop their early literacy skills, including
oral language, phonological awareness, orthographic awareness, vocabulary,
print awareness, and background knowledge. The results regarding background
knowledge revealed that most study subjects emphasized the importance of
young children learning about the general knowledge mentioned in ECRR (2nd
edition), including social norms, etiquettes, moral characters, and daily routines.
Compared with the storytelling activities of public libraries in the United States,
the writing practice was not utilized for promoting early literacy in the storytelling
activities of the public libraries observed in this study.

Conclusion

In this study, through the perspective of caregivers, the researchers
investigated the impacts of young children participating in public libraries’
storytelling activities on their early literacy development. The goal was to fill
the research gap of focusing mainly on young children and libraries in previous
studies. The results of this study revealed that caregivers’ accompanying young
children to participate in regular storytelling activities of public libraries would
help advance young children’s early literacy skills. It is suggested that public
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libraries should pay more attention to caregivers’ participation degrees and
frequencies in storytelling activities, for supporting young children’s early literacy
development. In addition, libraries could consider offering training courses on
early literacy practices and child development, for enhancing storytellers’ and
librarians’ conceptions, knowledge and skills regarding storytelling activities. For
future studies, it is suggested that experimental or quasi-experimental research
design could be adopted to compare the processes and outcomes between
storytelling activities hosted by storytellers who ever received and who never
received professional training, for investigating whether the storytelling training
programs would enhance the overall quality of storytelling activities. Quantitative
methods could be used to evaluate the influences of libraries’ storytelling activities
on young children’s early literacy development; with large amounts of data, it
would generate more comprehensive study results. In addition, it is suggested
that through collecting and analyzing worksheets or lesson plans designed
by storytellers, future research would help identify the relationships between
materials chosen and activities designed by storytellers, and young children’s
early literacy development, with the ultimate goal of further understanding the
influences of public libraries’ storytelling activities on young children’s early
literacy development.
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